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Abstract: This study explores the role of leadership styles on teacher job performance in Tanzanian
secondary schools, with a focus on Ilala Municipality. Using the Path-Goal Theory as a theoretical
framework, it examines the relationship between directive, supportive, participative, and laissez-faire
leadership styles and their impact on teacher motivation, job satisfaction, and classroom effectiveness.
Employing a mixed-methods approach, data were collected from 97 participants, including teachers,
head teachers, and education officers, through surveys, interviews, and document reviews. The
findings reveal that democratic leadership, characterized by participative decision-making, fosters
higher teacher engagement and productivity compared to autocratic or laissez-faire approaches.
However, systemic challenges such as inadequate resources and insufficient training opportunities
hinder the full realization of effective leadership practices. Recommendations emphasize the need for
professional development for school leaders, improved resource allocation, and fostering collaborative
school cultures to enhance teacher performance.
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INTRODUCTION

Leadership is a cornerstone of organizational success, shaping the vision,
culture, and overall performance of institutions. In educational settings, effective
leadership is particularly critical as it directly impacts teacher performance, job
satisfaction, and ultimately, student outcomes. Teachers, as the backbone of any
education system, rely on strong leadership to create environments conducive to
professional growth, collaboration, and instructional innovation (Guterresa et al.,
2020). The role of school leaders, particularly head teachers, extends beyond
administrative tasks to fostering positive relationships and motivating teachers to
achieve their full potential. However, leadership in Tanzanian secondary schools,
particularly in public institutions, faces numerous challenges, including resource
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constraints, systemic inefficiencies, and limited professional development
opportunities for school leaders (Sixbert & Onyango, 2022).

Globally, the relationship between leadership styles and organizational
performance has been extensively studied. Democratic and participative leadership
styles are consistently associated with high levels of employee engagement and job
satisfaction, fostering collaboration and innovation. Conversely, autocratic and
laissez-faire leadership approaches yield mixed results, often criticized for stifling
creativity and reducing morale (Chukwuemeka & Sarah, 2021). Despite these insights,
there is limited research on how these leadership styles manifest in Tanzanian
secondary schools, particularly in contexts like Ilala Municipality, where
underperformance among teachers remains a persistent concern.

This study investigates how different leadership styles influence teacher
performance in secondary schools in Ilala Municipality. Drawing on the Path-Goal
Theory, which emphasizes the importance of leadership behaviors in guiding,
supporting, and motivating subordinates, the research examines the prevalence of
directive, supportive, participative, and laissez-faire leadership styles and their
impact on teacher motivation and job satisfaction. The study also explores systemic
challenges hindering effective leadership and provides actionable recommendations
to enhance leadership practices. By addressing these dimensions, the research aims to
contribute to the discourse on educational leadership, offering insights for
policymakers, school administrators, and other stakeholders committed to improving
teacher performance in Tanzanian secondary schools.

Literature review

The study is grounded in the Path-Goal Theory, which provides a
comprehensive lens for understanding how leadership behaviors influence
organizational outcomes. Proposed by House and Mitchell (1974), the theory posits
that effective leaders clarify goals, provide necessary support, and eliminate obstacles
to enable subordinates to perform at their best. The theory identifies four leadership
styles —directive, supportive, participative, and achievement-oriented —each suited
to specific organizational contexts and follower needs.

In educational settings, the Path-Goal Theory underscores the importance of
adaptive leadership. Directive leadership, for instance, provides clarity and structure,
which is particularly beneficial in environments requiring task-oriented approaches.
Supportive leadership focuses on interpersonal relationships, fostering trust and
morale among teachers. Participative leadership involves teachers in decision-making
processes, enhancing engagement and ownership of school initiatives. Achievement-
oriented leadership challenges teachers to strive for high standards, promoting
professional growth and excellence (Graeff, 1997).
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Globally, research highlights the critical role of leadership styles in shaping
teacher performance. Democratic and participative leadership approaches are
consistently associated with positive outcomes, fostering collaboration, innovation,
and job satisfaction. For example, a study by Chukwuemeka and Sarah (2021)
demonstrated that participative leadership in Nigerian secondary schools increased
teacher engagement and classroom effectiveness. Similarly, in Pakistan, Parveen et al.
(2022) found that democratic leadership improved teacher morale and reduced
burnout, compared to authoritarian approaches that prioritized compliance over
creativity.

In Tanzania, studies emphasize the transformative potential of leadership
tailored to contextual challenges. Mwamatandala and Muneja (2020) highlighted the
effectiveness of participative leadership in fostering collaboration and innovation
among teachers. However, they also noted the prevalence of autocratic and laissez-
faire leadership styles, which often undermine teacher motivation and limit
professional development opportunities. Research by Sixbert and Onyango (2022)
corroborates these findings, emphasizing the need for leadership training programs
to equip head teachers with the skills to adopt participative and supportive
approaches effectively.

Despite these insights, limited research explores the nuances of leadership
styles in specific Tanzanian contexts, such as Ilala Municipality. This study addresses
this gap by examining the interplay between leadership behaviors, teacher
motivation, and systemic challenges, offering evidence-based recommendations for
improving leadership practices.

METHODOLOGY

This study employed a mixed-methods approach, integrating quantitative and
qualitative methods to provide a comprehensive understanding of the relationship
between leadership styles and teacher performance in secondary schools in Ilala
Municipality. A descriptive survey design was chosen to explore patterns, behaviors,
and perspectives among participants. The sample included 97 respondents: six head
teachers, one education officer, and 92 teachers. Purposive sampling was used to select
head teachers and the education officer based on their roles and leadership experience,
while random sampling ensured a representative selection of teachers across the
schools. Data collection involved structured questionnaires to gather quantitative
data, semi-structured interviews for in-depth qualitative insights, and document
reviews of school management records and teacher performance appraisals.
Quantitative data were analyzed using SPSS to generate descriptive statistics, while
thematic analysis was applied to qualitative data to identify recurring patterns and
significant themes.
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To ensure validity and reliability, the research instruments were pilot-tested in
a similar context to assess clarity, consistency, and applicability. Feedback from the
pilot study was used to refine the questionnaires and interview guides. Triangulation
of data from multiple sources, including interviews, surveys, and document reviews,
further enhanced the study’s reliability by providing a robust basis for comparison.
Ethical considerations were integral to the research process. Informed consent was
obtained from all participants, who were assured of confidentiality and the voluntary
nature of their participation. Approval was secured from relevant educational
authorities to conduct the study, ensuring alignment with institutional and legal
guidelines.

RESULT AND DISCUSSION
Prevalent Leadership Styles

The study revealed that democratic leadership is the most commonly practiced
style among head teachers in secondary schools within Ilala Municipality. This style,
characterized by participative decision-making, enables teachers to feel valued and
involved in key decisions, fostering collaboration and ownership. Teachers reported
higher levels of job satisfaction and motivation under democratic leadership, as they
were actively consulted on issues such as lesson planning, resource allocation, and
professional development. These findings align with the work of Mwamatandala and
Muneja (2020), who found that participative leadership in Tanzanian schools fosters
collaboration and innovation among teachers.

Conversely, autocratic leadership, although prevalent in some schools, yielded
mixed results. While this approach was effective in maintaining discipline and ensuring
task completion, it often stifled creativity and reduced teacher morale. Teachers under
autocratic leaders expressed frustration over rigid decision-making structures, which
limited their ability to adapt to classroom dynamics or address student-specific needs.
This observation is consistent with Parveen et al. (2022), who noted that while autocratic
leadership ensures compliance, it diminishes long-term engagement and innovation.

The study also highlighted the negative implications of laissez-faire leadership,
which was the least effective style. Teachers in schools led by laissez-faire leaders
reported feeling unsupported and demotivated, leading to inconsistent performance and
accountability issues. One respondent lamented, “Without clear guidance, we are often
left unsure about our priorities, which affects both individual and collective
performance.” These findings align with the critique of laissez-faire leadership in Graeff’s
(1997) exploration of the Path-Goal Theory, which emphasizes the importance of
providing direction and support to subordinates.

Impact of Leadership Styles on Teacher Performance

The influence of leadership styles on teacher performance was profound, with
democratic leadership emerging as the most effective approach. Teachers working under
democratic leaders reported a stronger sense of autonomy, engagement, and
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collaboration, which translated into improved classroom practices and student
outcomes. For example, a teacher noted during interviews, “Our head teacher encourages
us to share our ideas, which helps us tailor lessons to meet the diverse needs of our
students.” These observations are supported by Chukwuemeka and Sarah (2021), who
emphasized the link between participative leadership and enhanced teacher
performance in Nigerian schools.

Autocratic leadership, while effective in maintaining order, limited teacher
creativity and adaptability. Teachers reported that the rigid structures imposed by
autocratic leaders often prevented them from addressing the unique challenges of their
classrooms. However, in schools facing significant administrative challenges, some
teachers appreciated the decisiveness and clarity provided by this leadership style. This
reflects findings by Ratemo (2020), who noted that autocratic leadership is occasionally
effective in highly structured environments but less so in fostering collaboration and
innovation.

Laissez-faire leadership was linked to the poorest performance outcomes.
Teachers under this leadership style reported low morale, limited accountability, and a
lack of direction. One teacher commented, “Our head teacher rarely checks in on what
we're doing, so we're left to navigate challenges alone.” This finding aligns with Piper et
al. (2015), who observed that the absence of active leadership leads to diminished
motivation and organizational inefficiency, particularly in education settings.

Challenges in Leadership Implementation

While democratic leadership was identified as the most effective style, its
implementation is hindered by systemic challenges. Resource constraints were a
recurring issue, with many schools lacking the basic infrastructure and materials needed
to support collaborative initiatives. Teachers emphasized that the absence of adequate
teaching resources often forced head teachers to adopt more directive or authoritarian
approaches. As one teacher stated, “Even though our head teacher involves us in
planning, the lack of resources makes it difficult to implement most of our ideas.” This
observation echoes the findings of Mgaya and Mgaya (2019), who identified resource
shortages as a critical barrier to effective leadership in Tanzanian schools.

Another significant challenge was the lack of professional development
opportunities for head teachers. While some leaders demonstrated natural aptitude for
participative and adaptive leadership, many relied on intuition or experience rather than
formal training. Facilitators and coordinators highlighted the need for targeted
leadership training programs to equip head teachers with the skills required to manage
complex school environments. These findings are consistent with Esia-Donkoh and
Quansah (2021), who underscored the importance of continuous professional
development in enhancing leadership efficacy.

High teacher workloads and administrative pressures also posed challenges to the
effective implementation of participative leadership. Teachers noted that these pressures
often led head teachers to prioritize compliance over engagement, reducing
opportunities for collaboration. This finding aligns with Wepukhulu (2022), who
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emphasized that systemic inefficiencies in resource-constrained educational settings
limit the adoption of collaborative leadership practices.

The findings illuminate the nuanced relationship between leadership styles and
teacher performance, offering critical insights into the dynamics of school management
in Ilala Municipality. Democratic leadership emerged as the most effective style, fostering
a culture of trust, collaboration, and accountability. Teachers under democratic leaders
consistently demonstrated higher levels of engagement, innovation, and job satisfaction,
underscoring the relevance of participative approaches in educational leadership
(Ghavifekr & Rosdy, 2015).

However, the findings also reveal the occasional effectiveness of autocratic
leadership in maintaining discipline and ensuring task completion, particularly in schools
facing significant administrative challenges. These observations highlight the context-
specific nature of leadership styles, suggesting that no single approach is universally
applicable. Instead, adaptive leadership—aligned with the principles of the Path-Goal
Theory—emerges as a key determinant of organizational success. This perspective is
supported by House and Mitchell (1974), who argued that effective leaders tailor their
behaviors to the needs and challenges of their subordinates.

The detrimental impact of laissez-faire leadership further underscores the
importance of active and engaged school management. Teachers in schools led by laissez-
faire leaders reported feeling unsupported and undervalued, leading to poor
performance and low morale. These findings emphasize the need for head teachers to
strike a balance between providing direction and fostering autonomy, aligning with
Siemens’ (2004) Connectivism Theory, which highlights the role of guidance in enabling
collaborative and independent learning.

Systemic challenges, including resource shortages and limited training
opportunities, compound the difficulties of implementing effective leadership styles.
Addressing these barriers requires coordinated efforts from policymakers, educators,
and stakeholders to create enabling environments for participative and supportive
leadership practices. This aligns with recommendations by UNESCO (2016), which
advocates for investments in infrastructure, professional development, and policy
implementation to improve educational leadership globally.

2. Theoretical and Empirical Implications

The findings of this study have significant implications for both theory and
practice, contributing to the broader discourse on educational leadership and its impact
on teacher performance.

Theoretical Implications

This study reinforces the relevance of the Path-Goal Theory, which emphasizes the
role of leaders in guiding and supporting their subordinates to achieve organizational
goals. The findings affirm the theory’s assertion that leadership effectiveness is
contingent upon the ability of leaders to adapt their styles to meet the needs of their
subordinates and organizational contexts. Democratic leadership, characterized by
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participative decision-making and collaboration, aligns with the theory's principles by
removing obstacles and fostering a supportive work environment. Teachers under
democratic leaders demonstrated higher motivation, job satisfaction, and performance,
consistent with the theory’s emphasis on clarity, support, and guidance (House &
Mitchell, 1974).

The study also underscores the limitations of autocratic and laissez-faire
leadership styles. While autocratic leadership provides structure and discipline, it often
stifles innovation and reduces morale. Similarly, laissez-faire leadership, with its lack of
guidance and accountability, fails to meet the fundamental tenets of Path-Goal Theory,
which advocates for active engagement and support from leaders. These findings
highlight the need for context-sensitive applications of leadership theories, particularly
in resource-constrained educational settings.

Empirical Implications

Empirically, this study provides actionable insights for policymakers, educators,
and other stakeholders. First, it highlights the critical role of leadership styles in shaping
teacher performance. Democratic leadership, which fosters collaboration and
inclusiveness, emerges as the most effective approach for enhancing teacher motivation
and classroom effectiveness. This finding aligns with global research, such as
Chukwuemeka and Sarah (2021), which underscores the positive impact of participative
leadership on organizational outcomes.

Second, the study identifies systemic challenges—such as resource shortages,
limited professional development opportunities, and high workloads—as significant
barriers to effective leadership. These challenges are not unique to Ilala Municipality but
reflect broader trends in low-resource educational settings. Addressing these barriers
requires targeted investments in infrastructure, training, and policy implementation to
create enabling environments for effective leadership practices.

Third, the findings underscore the importance of professional development for
head teachers. Regular leadership training programs are essential to equip school leaders
with the skills needed to adopt participative and adaptive approaches. This aligns with
Esia-Donkoh and Quansah (2021), who emphasize the role of professional development
in enhancing leadership efficacy. Finally, the study highlights the need for systemic
reforms to reduce administrative pressures on head teachers, enabling them to focus on
fostering collaborative and supportive work environments. These reforms should include
clear guidelines for leadership practices, enhanced resource allocation, and robust
monitoring mechanisms to ensure accountability and sustainability.

CONCLUTION

The findings of this study demonstrate the pivotal role of leadership styles in
influencing teacher performance in Tanzanian secondary schools, with democratic
leadership emerging as the most effective approach. Teachers under democratic
leaders reported higher levels of motivation, job satisfaction, and engagement, driven
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by inclusive decision-making and collaborative practices. Conversely, autocratic
leadership, while effective in enforcing discipline, limited creativity and adaptability
among teachers, while laissez-faire leadership was linked to poor accountability and
low morale. These insights underscore the need for school leaders to adopt adaptive
and participative leadership styles tailored to the specific needs of their schools and
staff.

Despite the benefits of democratic leadership, systemic challenges such as
resource shortages, high workloads, and inadequate professional development hinder
its full implementation. Addressing these barriers requires a multifaceted approach
that combines capacity-building for head teachers, enhanced resource allocation, and
systemic reforms to reduce administrative pressures. Effective leadership is
contingent not only on individual competencies but also on the availability of
supportive structures and environments that enable leaders to excel.

To address these challenges and enhance leadership practices, this study
recommends several actions. First, professional development programs for head
teachers should be prioritized, focusing on participative and supportive leadership
strategies. These programs should include hands-on training in decision-making,
conflict resolution, and fostering collaborative cultures within schools. Mentorship
programs that pair experienced leaders with less experienced ones can further
strengthen leadership capacity.

Second, policymakers should allocate adequate resources to schools, ensuring
that teachers and head teachers have the tools and infrastructure needed to implement
effective leadership strategies. This includes providing teaching materials,
technology, and financial support for school projects. Streamlining administrative
processes is equally critical to enable head teachers to dedicate more time to fostering
collaboration and improving teacher performance.

Finally, the study emphasizes the importance of engaging stakeholders,
including local governments, NGOs, and community members, in leadership
development initiatives. Stakeholder collaboration can mobilize resources, share best
practices, and ensure the sustainability of leadership reforms. By addressing these
systemic barriers and fostering effective leadership practices, schools can create
environments that empower teachers, enhance student outcomes, and contribute to
the broader goals of equitable and quality education in Tanzania.
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