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Despite decades of educational reform and research, a persistent gap exists
between a teacher’s technical competence and their overall impact on students. While
professional development often focuses on pedagogical strategies and curriculum
implementation, it frequently overlooks the intrinsic qualities of the educator. This
creates a disconnect where teachers may possess all the required skills but fail to inspire,
connect with, and meaningfully guide their students. The problem is twofold: First, the
current emphasis on measurable outcomes often undervalues the intangible, character-
driven aspects of teaching (Wang et al, 2024). Second, the absence of a unified framework
that combines diligence and virtue leaves a critical void, preventing the holistic
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development of educators who can truly foster student growth, both academically and
personally (Maslo et al, 2025). Addressing this problem requires positioning hard work
and moral excellence not as separate attributes, but as an integrated foundation for
teaching that is truly purposeful and transformative.

Ministry does not constitute rote work, but as a pedagogical virtue it is founded on
a conviction of lifelong education and professional training. This virtue may be displayed
by the readiness of teachers to plan lessons, differentiate instructions, and reflect, which
is directly connected with improved student results (Ohamobi and Ezeaku, 2016). This
diligence not only pertains to more time but also to quality and purposefulness in time
spent on teaching activities. For instance, the teacher’s consistent effort in mastering new
pedagogical strategies, integrating ICT resources into instruction, or analyzing student
data exemplifies the depth of hard work that enhances student learning (Manafa,
Ohamobi, & Osegbue, 2022). This persistent pursuit of excellence also models a growth
mindset for learners, showing them that sustained effort yields academic success
(Ohamobi, 2021). Furthermore, the teacher’s commitment to understanding individual
student needs, adapting to diverse learning styles, and continuously seeking knowledge
demonstrates that effective teaching is indeed an act of persistent and thoughtful labor,
which ultimately contributes to curriculum implementation, national cohesion, and global
competitiveness (Ohamobi, Manafa, & Osegbue, 2020). In the same vein, where political
influences and institutional challenges emerge, teachers’ resilience and hard work
become even more significant in ensuring educational effectiveness (Ohamobi & Manafa,
2018).

Moral excellence is the ethical compass of a purposeful teacher. It is defined by
professional integrity, empathy, and equity in all teacher-student interactions. This
dimension plays a crucial role in creating a positive learning environment based on trust
(Ndikani, 2022). The personality of a teacher, whether he/she is fair in his/her methods
of discipline or whether he/she cares about students and whether he/she is consistent in
his/her ability to promote ethical standards has more influence on student behavior and
their psychological safety than any particular pedagogical technique. This is justified by
studies that show that a effective teacher-student bond is one of the major predictors of
student engagement and student achievement, based on mutual respect and trust
(Nwafor et al, 2025). The genuineness and kindness a teacher adds to the classroom are
not incidentals but form the foundation upon which good instruction is built, and which
offers the psychological safety that students need to take risks, make errors, and learn by
them without the feeling that they will be judged.

The real strength of this framework is the synergy of the hard work and the moral
excellence. The other cannot be left out in meaningful teaching. An upright teacher who
has the dedication to write effective lessons and yet who lacks the perseverance to
accomplish this will lead to minimal results. On the other hand, an educator who works
hard but her/his moral compass is missing can gain academic benefits at the cost of the
students and their welfare. The convergence of these two qualities creates a dynamic
where diligence is guided by virtue, and virtue is actualized through sustained effort. This
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symbiotic relationship transforms teaching from a job into a mission, empowering
educators to not only impart knowledge but also to shape character and inspire a lifelong
love of learning (Elems-lkwegbu, 2023). A teacher who embodies both is not just an
instructor but a true mentor, capable of building meaningful connections that extend far
beyond the classroom.

Research Questions
This study is guided by the following key questions:
1. What constitutes "hard work" versus "moral excellence" within the context of
purposeful teaching?
2. How does the cultivation of hard work and moral excellence in teachers influence
student?
3. What empirical evidence connects these two concepts to purposeful teaching?

The Conceptual Framework:

The synthesis of literature establishes hard work and moral excellence as the core
tenets of effective pedagogy. This framework posits that purposeful teaching is not merely
a set of skills but is built upon a teacher’s diligence and character (Ayanwoye et al, 2024).
Hard work, defined as a commitment to continuous improvement and reflective practice,
is directly linked to enhanced student outcomes (Prior et al, 2016). Similarly, a teacher’s
moral excellence, encompassing integrity and empathy, is foundational for fostering a safe
and trusting learning environment (Yusuf & Ibrahim, 2024). The literature suggests that
the synergy between these two pillars—where diligence is guided by virtue—is what
transforms teaching into a truly purposeful and transformative practice.

Figure 1 illustrates the foundational components of purposeful teaching. It
features two large stone pillars supporting a flat roof labeled “PURPOSEFUL TEACHING.”
The left pillar is labeled “High-Quality Curriculum and Materials,” while the right pillar is
“Effective Instructional Practices.” These two pillars represent the core academic and
pedagogical foundations. They are connected by two horizontal beams, labeled
“Professional Development” and “Collaborative Learning Communities,” which symbolize
the essential support systems that link and strengthen the main components of effective
teaching. The diagram as a whole presents a clear visual metaphor for the integrated and
supported nature of purposeful teaching.
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Figure 1.
Diagram of Two Strong, Interconnected Pillars Supporting a Roof 240 Abelled
Purposeful Teaching.

This study employed a rigorous systematic review methodology to explore how
teacher hard work and moral excellence formed the foundation of purposeful teaching.
The research was driven by specific questions, including how these qualities were
defined, their influence on student outcomes like engagement and character
development, and the existing gaps in the literature. To find relevant studies, a
comprehensive search was conducted across major databases like ERIC, JSTOR, and
PubMed, using a combination of key terms such as "teacher effort" and "teacher ethics.”
The review included all empirical and theoretical papers that directly linked teacher hard
work or moral excellence to educational settings, regardless of publication date. Articles
not focused on teacher influence or those from non-academic sources were excluded to
maintain a focused scope. After screening, a detailed data extraction process was used to
collect key information from each study, including its findings and limitations. The results
were combined using a narrative synthesis to identify recurring themes. The quality of
each study was appraised using the Critical Appraisal Skills Programme (CASP) checklists
to ensure the final conclusions were based on high-quality evidence.

Result

1. Hard Work as a Pedagogical Virtue and Moral Excellence as a Professional Ethic

a. The Synthesis of Literature on Reveals Two Critical, Interconnected Dimensions
Hard work as a pedagogical virtue and moral excellence as a professional ethic.

These are not independent qualities but rather symbiotic components that form the
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foundation of purposeful teaching. A teacher who embodies both is equipped to go beyond
the curriculum and profoundly influence student growth, both academically and in
character (Cooke, 2017; Ndikani, 2022).

b. Hard Work as a Pedagogical Virtue

Hard work in teaching is more than just a demanding schedule; it is a profound
pedagogical virtue. It is the deliberate, reflective, and continuous effort a teacher invests
in their practice. This diligence is not about rote labor but about a commitment to
professional growth and deep preparation (Fernandez-Espinosa & Lopez-Gonzalez,
2024). A hard-working teacher engages in robust lesson planning, ensuring content is not
only accurate but also engaging and accessible to all students. They differentiate
instruction to meet diverse learning needs and relentlessly seek out professional
development opportunities to refine their craft. This dedication is a key predictor of
student achievement. Anderson et al (2023) argued, a teacher’s collective efficacy such as
their belief in their ability to positively impact students which is often a result of the hard
work, they put into mastering their subject matter and pedagogical skills. Modeling a
growth mindset, the diligent teacher instills in students the value of effort, persistence,
and resilience, which are crucial for lifelong learning. This consistent effort transforms the
act of teaching from a simple job into a virtuous practice, where the teacher's commitment
to their own improvement directly benefits their students' educational journey.

c. Moral Excellence as a Professional Ethic

While hard work is the engine of effective teaching, moral excellence is its guiding
compass. Moral excellence is a professional and personal ethic encompassing integrity,
empathy, and equity in all teacher-student interactions. It is the teacher’s character that
builds a safe, respectful, and trusting learning environment (Cholifah, 2024). A teacher's
moral excellence is demonstrated through their fairness in applying classroom rules, their
genuine empathy for a struggling student, and their commitment to treating all students
with dignity and respect. Research shows that the quality of the teacher-student
relationship, built on this ethical foundation, is a significant factor in student engagement
and academic success (Amerstorfer & Freiin-von-Miinster-Kistner, 2021). When students
feel valued and understood, they are more likely to take academic risks, ask questions,
and participate actively in their own learning. A teacher’s ethical conduct is not a
secondary concern but the very bedrock upon which effective instruction rests. It is the
consistent display of moral excellence that makes a teacher a trusted guide and mentor,
enabling them to impart not just knowledge, but also invaluable life lessons.

d. The Symbiotic Relationship

The true power of this conceptual framework lies in the synergy between hard
work and moral excellence as captured in Figure 2. One without the other is incomplete
and can even be detrimental to purposeful teaching. A teacher who works tirelessly to
prepare lessons but lacks moral integrity may achieve short-term academic gains but
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risks eroding student trust and psychological safety. Conversely, a teacher who is kind and
empathetic but lacks the diligence to prepare effective instruction may have good
intentions but will ultimately fall short in fostering student achievement. The convergence
of these two qualities creates a powerful, synergistic dynamic where a teacher's tireless
effort is guided and humanized by their ethical compass. This integrated approach
transforms teaching into a mission where knowledge is imparted with purpose and
character is nurtured with care. The purposeful teacher, embodying both hard work and
moral excellence, is not just an instructor but a transformative leader who inspires
students to become both knowledgeable and virtuous individuals (Hewitt et al, 2025).

-
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* Continuous Improvement
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Figure 2.

Symbiotic Relationship Between Hard Work and Moral Excellence for Purposeful
Teaching

Empirical Observations and Practical Applications
1. Hard Work in Practice

The scholars have offered compelling evidence that a teacher’s dedicated effort, or
hard work, directly translates to improved student outcomes and positive classroom
dynamics. In this sense, hard work is more than just being present; it is a deliberate,
ongoing, and strategic work that can be found in various important domains of a teacher
professionals life. Intensive and extensive preparation is one of the key examples of hard
work in action. Instead of relying on a packaged curriculum, effective teachers spend
much time in developing interesting lessons that are ordered in the right order and
tailored to the student needs. This paper by Lancaster et al, (2020) exemplifies the impact
of such a deliberate practice, and it shows that planning and designing learning
experiences are the most critical influencing factors that affect the performance of
students.

Another aspect of hard work is Differentiation Instruction. A school teacher who is
striving to his or her best is the one who understands that not every student learns the
same way and he or she goes out of his way to provide other forms of assistance. This is
in terms of creation of various learning materials, modification of assignments, and
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individualized feedback. A study by Chandra-Handa (2020) suggests that teachers who
are consistent in differentiating their instructions show higher levels of student
engagement and motivation since students feel that their needs in learning are being met.
An example of this would be a high school math instructor setting up a simplified form of
a hard algebra problem with the struggling learners, a standard form with most of the
learners, and a hard form with highly motivated learners. This commitment to fair access
to learning takes a lot of effort, but ends up with a classroom where every student feels
prepared to achieve.

Furthermore, a teacher's hard work is evident in their commitment to professional
development and reflective practice. The most effective educators are lifelong learners,
consistently seeking to improve their craft through workshops, peer collaboration, and
self-assessment. A meta-analysis of teacher professional development programs found
that those who actively participate and implement new strategies see a notable increase
in their students’ test scores (Sebesta & Bray-Speth, 2023). A dedicated teacher doesn’t
just attend these sessions; they reflect on their teaching, identify areas for improvement,
and experiment with new methods. This reflective cycle of practice and improvement,
while demanding, is what separates a good teacher from a great one. The willingness to
admit a lesson failed and to put in the hard work to redesign it for the next class is a
hallmark of a professional committed to purposeful teaching.

Therefore, the impact of a teacher's hard work extends beyond academic gains to
influence classroom dynamics and student character development. When students
observe their teacher's diligence and dedication, they learn the value of hard work
firsthand. The teacher's effort becomes a powerful model, inspiring students to apply
similar effort to their own studies. As research on social learning theory suggests, students
learn not only from direct instruction but also from observing the behaviors of respected
role models (Bandura, & Walters, 1977). A teacher’s visible commitment fosters a
classroom culture where effort is celebrated, mistakes are seen as learning opportunities,
and resilience is a shared value. In essence, the teacher's hard work creates a ripple effect,
building a positive and productive learning environment for everyone.

2. Moral Excellence in Action

A teacher's moral excellence is not an abstract ideal but a practical professional
ethic with tangible effects on the classroom. It manifests in a teacher's character and
actions, directly fostering a positive, trust-based learning environment. A foundational
element of moral excellence in action is the consistent demonstration of integrity.
Students observe and internalize their teacher’s actions as much as their words. A teacher
who keeps their promises, admits to their own mistakes, and models intellectual honesty
builds a strong sense of trust with their students. As Odoh et al, (2025) explained, trust is
the bedrock of a caring relationship, and a teacher’s integrity is what makes that trust
possible. In a classroom where a teacher consistently acts with integrity, students feel
secure and are more willing to take academic risks, ask questions, and engage in critical
thinking without fear of judgment. A study on teacher credibility showed that students
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who perceive their teachers as being trustworthy and fair are more motivated and have
higher academic engagement (Wang & Eccles, 2013). This moral consistency transforms
the classroom into a predictable and safe space.

Another effective example of moral excellence in a teacher is empathy. It is the
capacity to put oneself in the position of others. An emphatic teacher will be able to
connect with the student on a more emotional level and understand their plight, applaud
their achievements, and treat their emotional needs with empathy. Study after study has
revealed that highly empathetic teachers are more successful in controlling classroom
behavior and establishing a positive climate (Aldrup et al, 2022).

For example, a teacher may notice that a student appears withdrawn and, rather
than responding punitively, chooses to engage the learner privately and compassionately.
By quietly addressing the concern, the teacher validates the student’s emotions and
strengthens the teacher-student relationship, which often translates into positive
behavioral adjustments and improved academic performance. Such acts of empathy
create a learning environment where students feel acknowledged, valued, and secure
(Ohamobi, Osegbue, & Alordiah, 2025). This compassionate approach also fosters a
climate of trust, minimizes conflicts, and promotes a stronger sense of community within
the classroom. In addition, teachers who demonstrate emotional sensitivity and adopt
reflective practices not only improve students’ academic outcomes but also enhance their
own professional growth and job commitment (Ohamobi, Oguejiofor, & Obi, 2024;
Osegbue, Manafa, & Ohamobi, 2022). Ultimately, this culture of care aligns with broader
strategies for motivating teachers, managing stress, and cultivating a safe and productive
school environment (Ohamobi, Osegbue, & Manafa, 2024; Osegbue, Ohamobi, & Manafa,
2018).

Moreover, moral excellence is important in fairness and equity. An ethically
superior teacher is determined to treat all students equally, in spite of their origins,
academic talents, and conduct. This is not about treating all students the same but instead,
it is about offering them what they require in order to succeed. A fair teacher makes sure
that every student can access resources and assistance, and the punitive measures are
equal and objective. The effects of this fairness are profound. Students in classrooms
perceived as fair report higher levels of self-esteem and a greater sense of belonging
(Demirdag, 2015). Conversely, perceived favoritism or bias can lead to resentment,
disengagement, and a negative classroom environment. A teacher who consistently
demonstrates fairness models a crucial life skill for students, teaching them about justice
and respect. This moral behavior sets the tone for a classroom where all members feel
respected and empowered. In essence, a teacher’s moral excellence in action creates a
ripple effect. It builds a non-threatening, trustful, and supportive atmosphere in which
students can not only become successful students, but also become individuals. The
abstract nature of the character of a teacher is actually the most concrete assets in the
classroom and it directly influences all academic activity to social-emotional well-being.
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3. Bridging Theory and Practice

The concepts of hard work and moral excellence as the foundation of purposeful
teaching acquire true significance only when they are effectively translated from theory
into practice. This translation requires intentional strategies that allow participants to
internalize abstract principles and relate them to their professional realities. One practical
approach is facilitating short, interactive discussions where participants reflect on how
these values manifest in their daily teaching experiences. Such reflective practice not only
bridges the gap between theory and practice but also fosters accountability, ethical
responsibility, and continuous improvement in professional conduct (Mbuba, 2018,
Mbuba, 2021a).

Moreover, embedding reflective activities in professional development sessions
enhances human capital development, strengthens productivity, and cultivates a culture
of discipline and growth within the educational system (Mbuba, 2016, Mbuba, 2021b,
Mbuba, 2022). A structured discussion prompt can encourage teachers to think critically
about their own professional lives. This approach, rooted in the principles of adult
learning theory, recognizes that professionals learn best when they can connect new
information to their own experiences (Maslo et al, 2025). Reflecting on their past
successes can help teachers validate the presented concepts with their own empirical
evidence, strengthening their belief in the value of hard work.

Another strategy involves using case studies or vignettes to illustrate the practical
application of moral excellence. This method allows teachers to collectively problem-
solve a real-world dilemma, applying the theoretical concepts of empathy and integrity in
a low-stakes environment. This collaborative exercise aligns with social learning theory,
which posits that individuals learn by observing and imitating the behaviors of others
(Bandura & Walters, 1977). Helping to share diverse strategies of approaching the same
situation is not only a toolkit of strategies, but also a professional ethic of care and ethical
behaviors. Moreover, a discussion on the symbiotic relationship between hard work and
moral excellence facilitates the perception of teachers on how the two concepts
interrelate.

Conclusion and Future Directions

This paper establishes that the hard work and moral excellence paradigm is
essential in developing effective teaching. When combined, the two qualities form a
synergistic base that takes teaching to a higher level beyond rote learning to a purposeful
and transformative approach. Academic rigor is guaranteed through hard work as a
devotion to everlasting improvement, and moral excellence through moral devotion to
excellence as a devotion to integrity and empathy ensures the establishment of a safe and
trustful learning experience.

To become a professional, institutions cannot merely concentrate on pedagogical
techniques to add to these underlying virtues. Ways to do this practically may include: the
introduction of reflective practice lessons where teachers have the opportunity to review
their actions and ethical decisions; the creation of learning communities, which aid the
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development of collective responsibility and ethical support culture; and the
implementation of mentoring courses that pair novice teachers with more upright and
experienced teachers.

Future research should consider a longitudinal study to reflect the long-term
impact of teachers that represent this framework on the character development of
students. The latter can also be explored further through the analysis of how these virtues
are grown in other cultural and educational backgrounds and how some interventions
grounded on professional development can contribute to a teacher becoming more hard-
working and ethically good.
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